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Chief Executive’s Award for Teaching Excellence Scheme

Background


The idea of organizing an award scheme for teachers was broached under the Education Commission Report No.7 (ECR7) as one of the incentives to encourage quality school education.  ECR7 suggested that a Quality Education Development Fund be set up to fund, among others, “awards for outstanding performance of schools and teachers in any or all of the major domains of education”.   
2.
Supported by the Quality Education Fund Steering Committee (QEFSC) in March 2003, the Scheme was endorsed by the Chief Executive and titled “the Chief Executive’s Award for Teaching Excellence” (ATE).

3.
Given the resource constraint, and the need to balance the manageability and efficiency of the exercise, the ATE was to be aligned with the current priorities of the education policy.  In this connection, the ATE was open to language teachers first, to be followed by teachers from other Key Learning Areas should the scheme continue in the future.  
Objectives
4.
The objectives of the ATE were as follows -


(a)
to recognise accomplished teachers who demonstrate exemplary teaching practices;


(b)
to form an assembly of accomplished teachers to facilitate sharing of good practices and to foster changes in the teaching culture; and


(c)
to foster a culture of excellence in the teaching profession.

Nomination
Period and Eligibility

5.
Nominations were accepted from 3 November 2003 to 15 January 2004.  The Scheme was open to full time registered teachers who were –
(a) teaching subjects under the Chinese Language Education KLA (including Putonghua) or the English Language Education KLA in primary and secondary schools; or

(b) involved in language teaching activities in kindergartens; or 

(c) involved in language education activities in special schools.

6.
Nominee(s) should have three or more years of teaching experience in Hong Kong.  Teachers who were not permanent residents of Hong Kong might also be nominated.

Nomination Method

7.
Each nomination should be made by one nominator in his or her personal capacity.  Self-nomination was also accepted.  As outstanding teaching practices might be developed by a teacher himself/herself, by a group of teachers from the same school, or by a group of teachers from different schools, individuals and groups might be nominated.  

8.
To encourage collaboration, each nomination should be seconded by at least two seconders in their personal capacity.  The maximum number of seconders was three.

9.
The submission of nomination form should include a short description of the teaching practices (a maximum of eight pages), and the nominee(s)’ description of their reflection on teaching practices (a maximum of two pages).  To avoid adding workload to the nominees, there was no need to submit any teaching materials developed and substantiating materials at that stage.

No. of Nominations Received

10.
Of the 257 nominations received, 138 were on the teaching practices for the Chinese Language Education KLA, 95 for the English Language Education KLA, 17 were on language development in kindergartens and 7 on language education and development in special schools.  There were 108 group nominations and 149 individual nominations.  The number of nominations received from primary schools (120) slightly exceeded that of secondary schools (113).

Assessment Criteria

Domains of Assessment

11.
Following discussions by the Assessment Working Group consisting of experts and educators, the assessment framework with five domains of assessment were worked out at Annex I.  The domains would facilitate nominators and seconders to comment on the teaching practices of nominee(s).  Recognizing that teaching practices could not be anatomized into discrete areas, the Assessment Panels had adopted a holistic approach in considering the nominations.  

12.
The focus of the Scheme was on Learning and Teaching.  As the Award was not one to identify all-round teachers, nominee(s) might demonstrate exemplary performance in some or all of the domains.  Nominators might therefore comment on the teaching practices of the nominee(s) with regard to some or all of the domains.  All awardees were expected to have the fundamental professional qualities of teachers, such as professionalism, love and care for students, etc.

(a)
Professional Competence – Nominators illustrated with evidence the exemplary and effective teaching practices, and distilled elements that would kindle reflection.  These might include areas such as -

· mastery of subject knowledge, skills and language proficiency

· setting appropriate learning objectives for lessons in accordance with the Learning Targets of the subject, effective organization and planning of the teaching work to ensure students’ attainment of the Learning Targets
· skills, pedagogy and teaching strategies that were tailored to the relevant target groups of students, context and environment

· innovative and effective classroom instruction, class interaction and class management

· effective assessment, evaluation of students’ work, and use of the assessment information

(b)
Student Development – Nominators demonstrated with evidence the nominee(s)’ exemplary practices in student development.  These might include areas such as – 

· catering for school-based or student-oriented needs by appropriate adaptation of the curriculum to help students obtain the desired learning outcomes

· inspiring students of different background and abilities and motivate them to learn

· making positive impact on students for whole-person development and the development of generic skills

· providing pastoral care services and student activities

· building trust and rapport with students

(c)
Commitment to the Profession and Community – This reflected one of the Scheme’s aims, which was to foster collaboration among the teaching profession.  Nominators demonstrated with evidence the nominee(s)’ exemplary practices in areas such as – 

· proactively provided support to the teaching profession and the community, such as participation in and contribution to professional sharing activities, dissemination of good practices, involvement in community services or voluntary work

· production of exemplary teaching materials, involvement in or contribution to educational research, and / or contribution of articles on teaching-related topics

· participation in the professional development of novice teacher e.g. mentoring programme
(d)
Professionalism – Professionalism was one of the basic requirements for all teachers.  Nominators might describe the nominee(s)’ qualities of professionalism, such as –
· the drive to pursue continuous self-improvement and professional development

· keeping themselves abreast of developments in education practices and policies, like the trends and contents of the curriculum

· setting themselves as role models

(e)
School Development – Nominators described with evidence the nominee(s)’ contribution to –

· school-based activities for the learning and teaching of the Chinese Language Education KLA or the English Language Education KLA in primary and secondary schools; or

· school-based language teaching activities in kindergartens or special schools

Contribution might be made in various forms and manner, such as the development of school-based curriculum and schoolwide activities that contribute to the effective learning of languages by students.

(f)
Other Consideration


Nominators described the nominee(s)’ other education-related achievements, if any, which were worth being recognized.

Excellence Indicators

13.
Following discussions by the Assessment Working Group consisting Awards, the ATE assessment process had been conceptualized not as a deterministic quasi-quality assurance process, but one to validate and distill evidence of excellence from nominees.  The ATE excellence indicators were therefore prepared taking the following documents into account -

· “the Performance Indicators for Hong Kong Schools: Evidence of Performance” (the PI) published by the former Education Department
· A Teacher Competency Framework (TCF) designed by The Advisory Committee on Teacher Education and Qualifications (ACTEQ)
· “The Action Plan to Raise Language Standard in Hong Kong” published by the Standing Committee on Language Education and Research (SCOLAR)
· Outstanding School Awards Scheme, organized by the Quality Education Fund
· Curriculum Guides published by the Curriculum Development Council (CDC)
· Education research done by local and overseas professionals
14.
The excellence indicators were not so much a theoretical model of excellence, but a framework that helped the identification of teaching excellence.  They were delineated to show typical examples of teaching excellence without going too far to prescribe rigid models of excellence. 

15.
The four Assessment Panels adopted the same set of excellence indicators with minor moderation to facilitate the assessment of nominations from kindergartens and special schools.  (The four sets of excellence indicators are at Annex II.)  The indicators were used as a reference tool only.  Identifying potential awardees involved professional knowledge and judgement.  Members of the APs had also referred to the particular school context.

16.
The emphasis in assessing an individual nomination and a group nomination is slightly different.  The former was focused on the impact of a teacher, his classroom practices and other personal qualities that had an impact on students.  The latter was focused more on the collaboration among group members, and the impact of teaching on students and schools brought about by the group as a whole.

Assessment Process

Assessment Panels
17.
The following four Assessment Panels (APs) were formed – 

· Assessment Panel on English Language Education Key Learning Areas (KLA);

· Assessment Panel on Chinese Language Education KLA;

· Assessment Panel on Language Development for Students in Kindergartens; and

· Assessment Panel on Language Education (Special Needs).

18.
Each AP mainly comprised experts and academics in the education field, experienced school principals, frontline teachers and parents.  The High-level Advisory Panel comprising well-known educators was formed to consider and endorse the recommendations of the Assessment Panels.   The decision of the Panel was final.  

Stages of Assessment

19.
The assessment process comprised two stages, the screening and the detailed assessment.  The screening was conducted from early March to mid-April and the Assessment Consultants (ACs) had assisted the work.  As regards the detailed assessment, school visits, lesson observation, interviews with nominators, nominees, seconders, students and parents, and documents inspection were conducted from early May to mid-June for the short-listed nominations.  (The flow chart of the assessment process is at Annex III.)

Quality Assurance Mechanism

20.
During the assessment process, there was consistency building before and during the assessment process.  To ensure the quality, validity, and reliability of the assessment, the Assessment Working Group (AWG) had set a broad assessment framework with five domains of assessment upon which the APs might develop their excellence indicators. 
21.
Each of the four APs had conducted extensive discussions on the excellence indicators prior to the actual assessment process.  They developed their own excellence indicators based on the assessment framework set by the AWG, the assessment tools e.g. lesson observation forms, and suggested questions for interviews with nominators and nominees.

22.
To ensure inter-rater reliability within each Panel, ACs had been employed to moderate the standards of assessment.  Meetings of the sub-groups of the Panel had also been held to let Panel Members moderate their standards.  The Panel also discussed sample cases with a view to aligning the standards adopted by each Member.  

23.
As regards inter-panel consistency, the Secretariat and the ACs had worked closely with a view to adopting similar approaches to assessment and catering for the needs of individual Panels.

Continuing Professional Development (CPD)

24.
To further broaden the horizons of the outstanding teachers, they will be presented a sum,  $25,000 for individual nomination and $50,000 for group, for professional development purposes.  The current thinking is that awardees should be expected to undertake CPD activities and programmes within two years after receiving the award.  

25.
As advocated by Members of the APs, the CPD opportunities for the awardees should be tailor-made, having regard to the awardees’ experiences, academic background and CPD aspirations.  While awardees have the liberty to choose programmes or activities that meet their needs and schedules, the Secretariat may assist their identification of suitable opportunities by preparing a list of courses, programmes and activities offered by different institutions for their consideration.  The list will be further enriched with information and advice from the awardees, and Members of the APs.

Potential CPD Opportunities

26.
As most of the awardees are experienced teachers who have years of teaching experiences, the following types of CPD opportunities are suggested for them –

(a) 
attachment or secondment to teacher education providers;

(b) 
secondment to schools in Hong Kong, the Mainland or overseas countries; 

(c) 
courses on language education or other pertinent areas (e.g. Master in Chinese Language education or curriculum design);  

(d) 
short-term CPD courses from local or overseas institutions;  

(e) 
exchange or co-teaching programmes with Mainland or overseas institutions; and 

(f)
attending conferences, seminars and workshops. 

Partnership with Institutions 

27.
The provision of CPD opportunities will require partnership with various institutions and schools, local and overseas.  In this regard, the Secretariat has started preliminary liaison with the major agents and institutions, e.g. local tertiary institutions.  Partnership is proposed to be sought in the following areas – 

(a) provision of attachment opportunities – we will introduce the awardees to the institutions who may consider requesting them as part-time teaching consultants, speakers, or researchers as the case may be; 

(b) provision of secondment opportunities – awardees may be seconded to schools/institutions as teaching consultants, lecturers or teachers.  QEF will sponsor the cost of supply teachers;   

(c) provision of tailor-made courses – the institutions may be requested to provide tailor-made, focused courses for the awardees, coupled with attachment to schools to let awardees have practical experience in language teaching/education in a different context; and 

(d) provision of exchange/co-teaching programmes – the institutions should identify suitable teachers from overseas countries or the Mainland for exchange or co-teaching.  Co-teaching, which avoids the legal issues of having “foreign” teachers teaching in schools, can be conducted in Hong Kong or in overseas institutions.   

28.
In identifying institutions for collaboration, the Secretariat will obtain, from various sources, advice on the teaching quality and credibility of the institutions concerned.  Institutions that have been working closely with local tertiary institutions and EMB will be considered with priority.  The Secretariat will commence formal liaison with the local and overseas institutions concerned.  

Support from QEF 

29.
Having considered the merits of providing supply teachers and the cost implication, the QEF agrees in principal that each awarded nomination, group or individual, should be entitled to a supply teacher for a maximum period of 6 months for the purpose of CPD.  This will give the awardees ample time and stamina to concentrate on their CPD during the hiatus.  The cost is proposed to be borne by the QEF, as the present ATE budget should be able to cover this due to savings from other activities.  The awardees will need to seek the approval of their schools for study leave through the established channel.   

30.
While the QEF will sponsor the provision of a supply teacher, the awardees or their schools will need to top up CPD expenses as necessary.  In particular, the schools may make use of the grants on teacher professional development to support the awardees’ training overseas.  Where appropriate, the QEF will help awardees identify suitable projects and funding sources e.g. the awardees may enroll in the Mainland-Hong Kong Chinese language teachers exchange programme funded by the QEF. 

Sharing and Dissemination

31.
One of the major objectives of the ATE is to form an assembly of accomplished teachers to facilitate sharing of good practices and to foster a culture of teaching excellence in the teaching profession.  Awardees and recipients of Certificates of Merit will form a “quality circle” to facilitate the sharing of good practices, with support from the Quality Education Fund (QEF) and the Education and Manpower Bureau (EMB).

32.
The Dissemination and Networking Working Group (DNWG) has been formed to identify areas of teaching excellence, formulate dissemination and sharing strategies for exemplary teaching practices, and to develop the networking of the awardees to help foster a culture of excellence and collaboration in the teaching profession.

33.
As reflected during the consultation session in association of the deliberation of the ATE, many teachers prefer to participate in sharing and dissemination activities that meet their aspirations, capabilities, interests and schedules.  As regards teachers’ schedules, many have expressed their difficulty in participating in sharing and dissemination activities due to their hectic schedules and heavy workload.  In this regard, the DNWG will first of all gauge the awardees’ views.  An informal gathering will be arranged, say in late August, to let the awarded teachers exchange views on their CPD aspirations and plans, as well as the types of sharing and dissemination activities.

Way Forward on ATE

34.
The ATE is considered by QEFSC a worthwhile cause and should be continued in the future, say held every two years.  As the QEF was established to finance one-off projects only, the ATE should be organised by the Professional Development and Training Division of EMB, or other parties with possible funding from the QEF.  As the quality circle has yet to be formed, a comprehensive review on the ATE will be conducted at a later stage.
Conclusion

35.
The ATE Scheme is an unprecedented scheme to foster a culture of excellence.  It is not to choose the best teaching practice, but to recognise the exemplary teaching practices, celebrate efforts by teachers and encourage sharing.
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